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DRAW A FACE

 RESOURCES 
• Faces and Hands
L1 L2 L3 A1

•  1 item listening:
⋅  Face parts

•  Follows direction in
context
⋅  Draw

•  Labels face parts
•  Uses verb: draw

•  Identifies characteristics
of boy/ girl

5 SENSES

 RESOURCES 
• Faces and Hands
L1 L2 L3 A2 

• Faces and Hands
L1 L2 L3 A2 spinner

•  Understands verbs
associated with 5 senses
⋅  See, hear, smell,

touch, taste

•  Uses verbs: see, hear,
smell, touch, taste

•  Understands associations
between words: 5 senses
verbs and objects

FIND THE FEELING

 RESOURCES 
• Faces and Hands
L1 A3

•  Understands some words
to describe feelings:
⋅  Happy, sad etc

•  Says some feeling words •  Identifies feelings in
others from facial
expression

MATCH THE FACE

 RESOURCES 
• Faces and Hands
L1 A4

•  Understands some words
to describe appearance

•  Reacts to the word ‘go’

•  Says some words to
describe a person

•  Identifies characteristics
of self that are in
common with others

Date: ..................................................

Name: ................................................................................................................     Age: ...................     H.A: ...................

ACTIVITY GOALS

6 sounds: left ah oo ee sh s m

right ah oo ee sh s m

FACES AND HANDS:  LEVEL 1  LESSON PLAN 
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DRAW A FACE

 RESOURCES 
• Faces and Hands
L1 L2 L3 A1

•  Identifies 2 items:
⋅  Face parts

•  Follows a 2 parts
sequence of directions

•  Joins two face parts
using ‘and’

•  Uses verb: draw + noun
(face part)

•  Talks about 
characteristics of boy/girl

5 SENSES

 RESOURCES 
• Faces and Hands
L1 L2 L3 A2

• Faces and Hands
L1 L2 L3 A2 spinner

•  Understands verbs
associated with 5 senses
⋅  See, hear, smell,

touch, taste 
•  Understands verb +

object eg: hear the birds

•  Forms word
combinations using 5
senses verbs + an object

•  Uses the determiner : ‘a’

•  Can express the
associations between
words: 5 senses verbs
and objects

THE FEELINGS GAME

 RESOURCES 
• Faces and Hands
L2 L3 A3

• Faces and Hands
L2 L3 A3 dice

•  Follows rules of a simple
game

•  Understands 2 units of
information: feeling +
behaviour eg: happy +
smiling

•  Uses feelings words
•  Uses copular verb: is
•  Forms word

combinations to explain
feelings

•  Counts up to six

•  Identifies feelings in
others from facial
expression and
understands triggers

FIND THE SAME FACE

 RESOURCES 
• Faces and Hands
L2 A4

• Faces and Hands
L2 L3 A4 crosses

•  Understands descriptions
of appearance

•  Understands ‘not’

•  Describes faces using
simple sentences

•  Talks about 
characteristics of self
that are in common with
others

Date: ..................................................

Name: ................................................................................................................     Age: ...................     H.A: ...................

ACTIVITY GOALS

6 sounds: left ah oo ee sh s m

right ah oo ee sh s m

FACES AND HANDS:  LEVEL 2  LESSON PLAN 

© Copyright by MED-EL 2017



DRAW A FACE

 RESOURCES 
• Faces and Hands

L1 L2 L3 A1

•  Recalls 3 face parts
•  Follows a 3 part

sequence of directions

•  Joins directions using
“and then”

•  Uses past tense of the
verb “draw”

•  Talks about 
characteristics of boy/girl

5 SENSES

 RESOURCES 
• Faces and Hands

L1 L2 L3 A2
• Faces and Hands
L1 L2 L3 A2 spinner

•  Can repeat a verb + 2
objects

•  Lists objects that are
associated with the 5
senses verbs

•  Uses modal verb: can

•  Talks about likes and
dislikes

•  Asks others about their
likes and dislikes

THE FEELINGS GAME

 RESOURCES 
• Faces and Hands

L2 L3 A3

•  Follows and explains
rules of a game

•  Understands a sentence
about a feeling and an
explanation

•  Uses feelings words
•  Forms a sentence to

explain feelings
•  Uses the word “because”

•  Talks about how to tell
how someone is feelings
by looking at their facial
expression

FIND THE FACE

 RESOURCES 
• Faces and Hands
L3 A4

• Faces and Hands
L2 L3 A4 crosses

•  Understands descriptions
of appearance

•  Understands ‘not’

•  Forms a description using
compound sentences

•  Talks about 
characteristics of self
that are in common with
others

Date: ..................................................

Name: ................................................................................................................     Age: ...................     H.A: ...................

ACTIVITY GOALS

6 sounds: left ah oo ee sh s m

right ah oo ee sh s m

FACES AND HANDS:  LEVEL 3  LESSON PLAN 

© Copyright by MED-EL 2017



FACES AND HANDS:  LEVEL 1  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands 
L1 L2 L3 A1

• Scissors
• Paper and pencils 

 PREPARATION 
Print resource and fold each page in half long ways so only one colour is showing.

You are going to learn to draw different faces together. 
1. Give the child a sheet of paper.
2. Give the child another piece of paper and ask them to give it to parent/caregiver.
3. Give the child 2 pencils and ask them to give one to parent/caregiver.
4. Explain that you are going to draw a face.
5. Choose one and look at the picture at the end.
6. Point the picture at number 1 and explain that’s where you need to start.
7. Encourage or guide the child to copy the picture adding simple directions.
8. Encourage the child to imitate your directions to teach parent/caregiver.
9. Continue to add to the picture by completing steps 2, 3 and 4.
10. Repeat with remaining sequences.

 ACTIVITY 

1. Draw a Face

EXPECTED OUTCOMES 
• Identifies 1 item: face parts e.g. hair, ears.
• Follows direction in context e.g. Let’s draw.

KEY STRATEGIES
TALK TALK TALK:  Use simple short sentences in giving your directions, putting the important word at the end of 
your sentence so add acoustic highlighting. Let’s draw. First you need to pull. Pull down. Then pull. Pull across. Then 
push. Push up. Great job. That’s the start of the face.

THE SAME THINKING PLACE: As you are helping the child draw check that you are in the same thinking place as the 
child when you provide language models. If he decides to draw something else make your language models match 
his thinking or re-direct their attention back to the face pictures. Oh, I think that’s a ball. Maybe we can tell dad to 
draw a ball.  

EXPECTED OUTCOMES 
• Labels face parts e.g. eyes, ears, nose.
• Uses a verb e.g. draw, pull.

KEY STRATEGIES
SABOTAGE: Create a problem so that the child will have a reason to vocalise. Maybe parent/caregiver can lose their 
pencil and search for it. Maybe parent's/caregiver's pencil is broken. Once the child sees the problem encourage her 
to vocalise about the solution (model language for imitation if required) and wait for them to vocalise before 
solving the problem. Look. On the floor. There’s dad’s pencil. Tell dad: look!

MY VOICE MATTERS: Once the child has vocalised the problem can be solved. Model the instructions for the child to 
repeat. Parent/caregiver can immediately begin to draw when they hear them vocalise. This helps the child to 
understand the power of their voice. 

EXPECTED OUTCOMES 
• Begins to attend to differences in girls and boys.

KEY STRATEGY
USE CHOICES: Talk about whether you think the face might be a girl or boy. Ask parent/caregiver if they think it is a 
girl or boy. The parent/caregiver might have a different answer. Explaining your answer will help the child recognise 
the characteristics commonly associated with identifying boys and girls. 



FACES AND HANDS:  LEVEL 2  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands 
L1 L2 L3 A1

• Scissors
• Paper and pencils 

 PREPARATION 
Print resource and fold each page in half long ways so only one colour is showing.

You are going to learn to draw different faces together. 
1. Give the child a sheet of paper.
2. Give the child another piece of paper and ask him to give it to their parent/caregiver.
3. Give the child 2 pencils and ask them to give one to parent/caregiver.
4. Explain that you are going to draw a face.
5. Choose one and look at the picture at the end.
6. Point the picture at number 1 and explain that’s where you need to start.
7. Encourage or guide the child to copy the picture adding directions.
8. Encourage the child to imitate your directions to teach parent/caregiver.
9. Continue to add to the picture by completing steps 2, 3 and 4.
10. Repeat with remaining sequences.

 ACTIVITY 

1. Draw a Face

EXPECTED OUTCOMES 
• Identifies 2 items; face parts eg: hair and ears.
• Follows a 2 parts sequence of directions.

KEY STRATEGIES
TALK TALK TALK: When giving the instructions on how to draw the faces use sentences containing 2 pieces of 
information. If the child is new to level 2 pause just after the first piece of information to add acoustic highlighting. 
Now we are going to draw the eyes … and nose.

THE SAME THINKING PLACE: As you are helping the child draw check that you are in the same thinking place as the 
child when you provide language models. If they decide to draw something else make your language models match 
their thinking or re-direct their attention back to the face pictures. Oh, I think that’s a ball. Maybe we can tell dad 
to draw a ball.  

EXPECTED OUTCOMES 
• Joins two face parts using ‘and’: hair and ears.
• Uses verb: draw + noun (face part); draw the ears.

KEY STRATEGIES
THE AUDITORY FEEDBACK LOOP: Model the language for the child to repeat so they can take on the role of being 
the teacher for their parent/caregiver. Tell dad he needs to draw the face. Now the eyes and nose.

WAIT WAIT AND WAIT SOME MORE: Encourage the parent/caregiver to wait until the child has repeated the 
direction to the best of their ability before they begin to draw. 

EXPECTED OUTCOMES 
• Begins talks about characteristics of boy/girl.

KEY STRATEGY
USE CHOICES: Talk about whether you think the face might be a girl or boy and explain why you think that. Ask 
parent/caregiver if they think it is a girl or boy. Parent/caregiver might have a different answer. Explaining your 
answers will help the child recognise the characteristics commonly associated with identifying boys and girls. 
Encourage the child to have a guess and model explanations. 



FACES AND HANDS:  LEVEL 3  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands 
L1 L2 L3 A1

• Scissors
• Paper and pencils 

 PREPARATION 
Print resource and fold each page in half long ways so only one colour is showing.

You are going to learn to draw different faces together. 
1. Give everyone a piece of paper and a pencil
2.  Explain that you are going to draw a face and you will take turns being the teacher.
3.  Choose a face to start with and teach the child using directions containing 3

piece of information.
4. Encourage the child to follow your directions to draw the picture.
5.  Encourage the child to repeat your directions to teach their parent/caregiver to

draw the face.
6. Take turns being the teacher and repeat with remaining face sequences.

 ACTIVITY 

1. Draw a Face

EXPECTED OUTCOMES 
• Recalls 3 face parts; e.g. eyes, nose and mouth.
• Follows a 3 part sequence of directions; e.g. draw a half a circle then long straight hair on both sides.

KEY STRATEGIES
TALK TALK TALK: When giving the instructions on how to draw the faces use sentences containing 3 pieces of 
information. If the child is new to level 3 pause just after the first piece of information to add acoustic highlighting. 
Now we are going to draw the eyes … and nose and mouth.

THE SAME THINKING PLACE: As you are helping the child draw check that you are in the same thinking place as 
the child when you provide language models. If they decide to draw something else make your language models 
match their thinking or re-direct their attention back to the face pictures. Oh, your face is different. You will have to 
teach mum how to draw your one. What can you say about your face….? Maybe that it has short spikey hair?

EXPECTED OUTCOMES 
• Joins directions using “and then”; e.g.: eyes, nose and then the mouth.
• Uses past tense of the verb “draw”; e.g. Look what we drew!

KEY STRATEGIES
WAIT WAIT AND WAIT SOME MORE: When it is the child’s turn to be the teacher the listeners should wait until the 
child has given some directions to the best of their ability before they begin to draw. 

EXPANSION AND EXTENSION: Once the child has made an attempt at giving some directions provide and expanded 
model with acoustic highlighting on any grammatical elements the child missed out. When you have finished talk 
about the really great face that you 'drew'.

EXPECTED OUTCOMES 
• Begins talks about characteristics of boy/girl.

KEY STRATEGY
USE CHOICES: Talk about whether you think the face might be a girl or boy and explain why you think that. Ask 
parent/caregiver if they think it is a girl or boy. The parent/caregiver might have a different answer. Explaining your 
answers will help the child recognise the characteristics commonly associated with identifying boys and girls. 
Encourage the child to have a guess and explain she thinks that. 
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FACES AND HANDS:  LEVEL 1  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands
L1 L2 L3 A2

• Faces and Hands
L1 L2 L3 A2 spinner

• Faces and Hands
L1 L2 L3 player’s mat

• Scissors and a split pin 

 PREPARATION 
Print the resources on to light weight card. Print one players' mat for each player.
Cut out the spinner circle and arrow.
Assemble spinner by pushing the split pin through the arrow and the centre of the 
spinner circle then separate the legs of the pin and press flat at the back
Cut the 5 senses picture cards into rows.  

You are going match up picture cards to the senses spinner and complete the player’s mat .
1. Spin the arrow on the 5 senses spinner circle.
2. Talk about where the arrow stops and identify the sense.
3.  Find the row of pictures that best matches that sense, choose one and cut it

from the row.
4. Place the picture card on your player’s mat above the matching ‘sense’ picture.
5. Take turns with the child and their parent/caregiver spinning and choosing.
6.  If you spin a sense that you already have completed on your player’s mat you may

not choose a card.
7. First to complete the players’ mat wins the game.

 ACTIVITY 

2. 5 Senses

EXPECTED OUTCOMES 
• Understands verbs associated with 5 senses; e.g. see, hear, smell, touch, taste.

KEY STRATEGIES
THE SAME THINKING PLACE: The child will be interested in the spinner and how it works. Add simple language to 
match what you think the child is thinking about. Watch me give it a spin. See how I flick. It goes around. Then stops.

AUDITORY SANDWICH: Say the verb that goes  with the picture the arrow stops on. Use listening first and then 
provide support to facilitate comprehension by calling the child’s attention to a gesture or mime of that verb. Then 
repeat the verb through listening alone. 

EXPECTED OUTCOMES 
• Uses verbs: see, hear, smell, touch, taste.

KEY STRATEGIES
ACOUSTIC HIGHLIGHTING: Help the child give directions to their parent/caregiver by acoustic highlighting the verb. 
Model using the verb at the end of a short sentence and encourage the parent/caregiver to wait until the child has 
vocalised before they act. Tell mum to spin. Look where it has stopped. Mum needs to find something we can hear. 
Tell mum: Find something we can hear. 

EXPECTED OUTCOMES 
• Understands associations between words: 5 senses verbs and objects.

KEY STRATEGY
TALK TALK TALK: Helping the child understand relationships between words makes it easier for them to store 
words in their memory. I will choose the flower. That’s something we can smell. Mmmm. Flowers have a nice smell. 
We use our nose to smell. 



FACES AND HANDS:  LEVEL 2  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands
L1 L2 L3 A2

• Faces and Hands
L1 L2 L3 A2 spinner

• Faces and Hands
L1 L2 L3 player’s mat

• Scissors and a split pin 

 PREPARATION 
Print the resources on to light weight card. Print one copy of the player's mat for each player.
Cut out the spinner circle and arrow.
Assemble spinner by pushing the split pin through the arrow and the centre of the 
spinner circle then separate the legs of the pin and press flat at the back
Cut the 5 senses picture cards into rows.  

You are going match up picture cards to the senses spinner and complete the player’s mat .
1. Spin the arrow on the 5 senses spinner circle.
2. Talk about where the arrow stops and identify the sense.
3.  Find the row of pictures that best matches that sense, choose one and cut it

from the row.
4. Place the picture card on your player’s mat above the matching ‘sense’ picture.
5. Take turns with the child and their parent/caregiver spinning and choosing.
6.  If you spin a sense that you already have completed on your player’s mat you may

not choose a card.
7. First to complete the players’ mat wins the game.

 ACTIVITY 

2. 5 Senses

EXPECTED OUTCOMES 
• Understands verbs associated with 5 senses; e.g. see, hear, smell, touch, taste.
• Understands verb + object e.g.: hear the bird.

KEY STRATEGIES
THE SAME THINKING PLACE: The child will be interested in the spinner and how it works. Add language to match 
what you think the child is thinking about. You have to give the arrow a flick. It will spin and then stop. You can have 
a try after me. Watch me flick and spin.

LISTENING FIRST: When the spinner stops the child’s will most likely want to try and label the noun. Use listening 
first and acoustic highlighting to call attention to the verb that goes with the picture the arrow stops. Yes, that is a 
nose. We smell with our nose.  You need to choose something you can smell. 

EXPECTED OUTCOMES 
• Forms word combinations using 5 senses verbs + an object; e.g. smell a flower.
• Uses the determiner: ‘a’; e.g. a teddy bear.

KEY STRATEGIES
ACOUSTIC HIGHLIGHTING: Help the child give directions to their parent/caregiver by acoustic highlighting the verb 
and an object and encourage the parent/caregiver to wait until the child has given the directions before they acts. 
Tell mum to spin the arrow. Look where it has stopped. Mum needs to find something we can hear. 

USE CHOICES: Help the child make a decision and produce word combinations by providing choices using the verb 
twice in your model.  Are you going to choose  taste the ice cream or taste the banana?

EXPECTED OUTCOMES 
• Understands associations between words: 5 senses verbs and objects.

KEY STRATEGY
TALK TALK TALK: Helping the child understand relationships between words help them store words in their memory 
better. I will choose the flower. That’s something we can smell. Mmmm. Flowers have a nice smell. We use our nose 
to smell. 
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 RESOURCES 
• Faces and Hands
L1 L2 L3 A2

• Faces and Hands
L1 L2 L3 A2 spinner

• Faces and Hands
L1 L2 L3 player’s mat

• Scissors and a split pin 

1. Give one player’s mat to the child and one to their parent/caregiver.
2. Demonstrate how to spin the arrow on the 5 senses spinner circle.
3. Talk about where the arrow stops and identify the sense.
4. Find the row of pictures that best matches that sense and tell the child to choose two.
5. They can use the scissors to cut the two they want, leaving the remainder in the row.
6.  They will place the picture cards on their player’s mat above the matching

‘sense’ picture.
7. The child’s parent/caregiver will then have a turn spinning and choosing.
8.  They will take turns to spin and choose. If they spin a sense that they already

have completed they miss out on choosing picture cards.
9. First to complete the players’ mat wins the game.

 ACTIVITY 

2. 5 Senses
 PREPARATION 
Print the resources on to light weight card. Print 2  copies of the player's mat.
Cut out the spinner circle and arrow.
Assemble spinner by pushing the split pin through the arrow and the centre of the 
spinner circle then separate the legs of the pin and press flat at the back
Cut the 5 senses picture cards into rows.   

The child and their parent/caregiver are going to match up picture cards to the senses 
spinner and complete their player’s mat.

EXPECTED OUTCOMES 
• Understands verbs associated with 5 senses; i.e. see, hear, smell, touch, taste.
• Can repeat a verb + 2 objects.

KEY STRATEGIES
THE SAME THINKING PLACE: The child will be interested in the spinner and how it works. Add language to match 
what you think the child is thinking about. This pin holds the arrow on to the circle. I pushed it through the centre. 
Turn it over and look at the other side. See I folded these pieces back so they are flat. The arrow can still spin 
around. Where ever it stops you need find pictures to match that sense.

BUILD AUDITORY MEMORY: Understanding rules and explaining rules of a game is a motivating way to build auditory 
memory.  Ensure the child understands the rules by encouraging them to teach the game to their parent/caregiver.

EXPECTED OUTCOMES 
• Lists objects that are associated with the 5 senses verbs; e.g. hear music and birds.
• Uses modal verb: can; e.g. I can smell a fire and coffee.

KEY STRATEGIES
ACOUSTIC HIGHLIGHTING: Help the child give directions to their parent/caregiver by acoustic highlighting elements 
of the instructions. Tell mum she has to spin the arrow and look where it stops. Then she needs to choose two 
pictures that go with that sense. 

USE CHOICES: Help the child make a decision and produce word combinations by providing choices using the verb twice 
in your model.  Are you going to choose  taste the ice cream and banana or taste the  ice cream and the cookie?

EXPECTED OUTCOMES 
• Talks about  own and others’ likes and dislikes.

KEY STRATEGY
TALK TALK TALK: Helping the child understand that different people have different likes and dislikes. I think you 
chose your favourites.  I don’t like juice but I like the taste of ice cream and bananas. I wonder what mum would 
choose. You could ask her.
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2. 5 Senses
FACES AND HANDS L1 L2 L3 A2
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2. 5 Senses
FACES AND HANDS L1 L2 L3 A2 - SPINNER
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2. 5 Senses
FACES AND HANDS L1 L2 L3 A2 - SPINNER
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FACES AND HANDS:  LEVEL 1  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands L1 A3
• Scissors 

 PREPARATION 
Print resource onto lightweight card. 
Cut out the cards keeping the colours in separate piles.

You are going to play a card matching memory game.
1. Place the green card face down on the table in 2 rows.
2. Shuffle the yellow cards and place them in a pile face down.
3. Take a card from the pile and talk about it.
4. Explain you have to find the same one on the table and turn one green card over.
5. If the green and yellow match you get to keep the pair.
6.  If they don’t match turn the green card back over and then pass the yellow card

to the child.
7.  The child chooses a green card to turn over and keeps the pair if they match, if

not the card gets passed on to the next person.
8. The person after the player who finds the match takes the next card from the pile.
9. Continue until all the cards are matched.

 ACTIVITY 

3. Match Up the Feeling

EXPECTED OUTCOMES 
• Understands some words to describe feelings e.g. happy, sad.

KEY STRATEGIES
LISTENING FIRST: Talk about the feeling on the card before the child sees the picture. This boy is tired. So very tired. 

AUDITORY SANDWICH: When we learn about words that describe feelings we take a lot of cues from body 
language. Help the child begin to attend to the specific body language cues that go with feeling words by role 
playing the emotion. Try doing this, use the feeling word again and then show the picture on the card.

EXPECTED OUTCOMES 
• Says some feeling words: e.g. happy, sad.

KEY STRATEGIES
THE SAME THINKING PLACE: Provide language models to match the child’s thinking. Oh you have to find the boy 
that is angry. Turn a card over. Did you find angry? Oh no that’s not the same. You found the boy who is happy. Turn 
it back over. Give your card to mum.

USE CHOICE: If the child is unable to spontaneously label the feeling word you could give them a choice. Say the 
correct one last. Do remember: is this one tired or angry? 

EXPECTED OUTCOMES 
• Identifies feelings in others from facial expression.

KEY STRATEGY
TALK TALK TALK: Help the child understand and interpret facial expressions and body language by talking more 
about what you see. Yes, this boy is really angry. See her eyebrows. I can do that. Look. These eyebrows make me 
look angry. Watch mum. She can look angry. Wow. Look at her eyebrows. She looks angry. 
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FACES AND HANDS:  LEVEL 2  THERAPIST NOTES

© Copyright by MED-EL 2017

 RESOURCES 
• Faces and Hands
L2 L3 A3

• Faces and Hands
L2 L3 A3 dice (optional)

• A dice and markers to 
move around the game 
board 

 PREPARATION 
Print resources onto lightweight card.
Assemble dice if required.

You are going to play a simple board game.
1. Each player chooses a marker that they will move long the game path.
2. All players put their markers on the green square to start.
3.  Demonstrate how to roll the dice, count the dots and move your marker along

that many places.
4.  Talk about the face that you stop on. How the boy is feeling and why you know

that.
5.  Take turns rolling the dice, moving your markers and talking about the faces and

how they are feeling until all players have finished the game.

 ACTIVITY 

3. The Feelings Game

EXPECTED OUTCOMES 
• Follows rules of a simple game; e.g.: start at the green square.
• Understands 2 units of information: feeling + behaviour; e.g. happy + smiling.

KEY STRATEGIES
TALK TALK TALK: How we identify emotions from facial expressions is a very complex skill and requires a lot of 
experience.  As adults we can still get this wrong. Help the child understand that this sometimes tricky and teach 
them what to look out for in trying to work out how somebody is feeling. I am not sure. I think this one might be 
feeling scared. Look his eyes are wide and his mouth is open. I think he might have had a fright. 

AUDITORY SANDWICH: When we learn about words that describe feelings we take a lot of cues from body 
language. Help the child begin to attend to the specific body language cues that go with feeling words by role 
playing the emotion. Look at me, I’m going to pretend to be scared. See my shoulder go up. Remember to put the 
focus back on listening. Yes that boy looks scared.

EXPECTED OUTCOMES 
• Uses copular verb: is
• Forms word combinations to explain feelings.
• Counts up to six.

KEY STRATEGIES
USE CHOICE:  If the child is unable to spontaneously label the feeling word you could give them a choice. Say the 
correct one last. Do you think the boy is tired or do you think the boy is sad? 

EXPANSION AND EXTENSION: Use acoustic highlighting to call the child’s attention to any grammatical elements 
missing from their ‘sentence’ e.g.: Yes, I do think the boy is sad. Then provide the child with some new information to 
provide an extended language model. Maybe he fell over and hurt himself. Maybe that’s why he’s sad. 

EXPECTED OUTCOMES 
• Identifies feelings in others from facial expression and understands triggers.

KEY STRATEGY
TALK TALK TALK: Help the child understand and interpret facial expressions and body language by talking more 
about what you see.  Yes, this boy is really angry. See her eyebrows. I can do that. Look. These eyebrows make me 
look angry. Watch mum. She can look angry. Wow. Look at her eyebrows. Mum what makes you feel angry?



FACES AND HANDS:  LEVEL 3  THERAPIST NOTES

© Copyright by MED-EL 2017

 RESOURCES 
• Faces and Hands
L2 L3 A3

• Faces and Hands
L2 L3 A3 dice (optional)

• A dice and markers to 
move around the game 
board 

 PREPARATION 
Print resources onto lightweight card.
Assemble dice if required.

You are going to play a simple board game.
1. Each player chooses a marker that they will move long the game path.
2. All players put their markers on the green square to start.
3.  Demonstrate how to roll the dice, count the dots and move your marker along

that many places.
4.  Talk about the face that you stop on. How the boy is feeling and why you know

that.
5.  Take turns rolling the dice, moving your markers and talking about the faces and

how they are feeling until all players have finished the game.

 ACTIVITY 

3. The Feelings Game

EXPECTED OUTCOMES 
• Follows and explains rules of a game; e.g. Everybody put your markers on the green square.
• Understands a sentence about a feeling and an explanation.

KEY STRATEGIES
TALK TALK TALK: How we identify emotions from facial expressions is a very complex skill and requires a lot of 
experience. As adults we can still get this wrong. Help the child understand that this sometimes tricky and teach 
them what to look out for in trying to work out how somebody is feeling. I am not sure. I think this one might be 
feeling scared. Look his eyes are wide and his mouth is open. I think he might have had a fright. 

AUDITORY SANDWICH: When we learn about words that describe feelings we take a lot of cues from body 
language. Help the child begin to attend to the specific body language cues that go with feeling words by role 
playing the emotion. Look at me, I’m going to pretend to be scared. ; See my shoulder go up.  Remember to put the 
focus back on listening. Yes that boy looks scared maybe he can’t find his mum.

EXPECTED OUTCOMES 
• Uses feelings words.
• Forms a sentence to explain feelings.
• Uses the word “because”.

KEY STRATEGIES
USE CHOICE: If the child is unable to spontaneously form a sentence that explains a feeling you could give them a 
choice. Maybe the boy is sad because he can’t find his toy or maybe he is sad because he has nobody to play with. 
What do you think?

EXPANSION AND EXTENSION: Use acoustic highlighting to call the child’s attention to any grammatical elements 
missing from their ‘sentence’ e.g.: yes, I do think The boy is sad. Then provide the child with some new information 
to provide an extended language model. Maybe he is sad because he fell over. 

EXPECTED OUTCOMES 
• Talks about feelings in others from facial expression and understands triggers.

KEY STRATEGY
TALK TALK TALK: Help the child understand and interpret facial expressions and body language by talking more 
about what you see. Yes, this boy is really angry. See her eyebrows.  I can do that. Look. These eyebrows make me 
look angry. Watch mum. She can look angry. Wow. Look at her eyebrows. Mum what makes you feel angry?
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Start

Finish
Happy

ThirstyHungry

Excited

Dizzy

Proud Serious Sneaky Silly

Sad

Scared

Tired

Sick

Angry
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FACES AND HANDS:  LEVEL 1  THERAPIST NOTES

© Copyright by MED-EL 2017

 RESOURCES 
• Faces and Hands L1 A4
• Scissors 

 PREPARATION 
Print resource on to light weight card. Print 2 pages on one to make them smaller.
Cut out the puzzle cards and make two piles, each containing one of each face.

You are going to play a guessing game to find the same face.
1.  Spread one set of face cards picture side up on the table.
2. Turn the other pile of face cards picture side down.
3. Take one from the pile and give simple clues to describe the face.
4. When you have finished the clues say “Go”.
5. The child and his mum will race to find the face and pick it up.
6. Whoever picks up the right card will put the puzzle pieces together and keep the pair.
7. Take turns taking a new card from the pile.

* The clue speaker does not join in the race to pick up the card.

 ACTIVITY 

4. Find the Same Face

EXPECTED OUTCOMES 
• Understands some words to describe appearance; e.g. girl, hair is long, hat
• Reacts to the word “go”.

KEY STRATEGIES
ACOUSTIC HIGHLIGHTING: Use short sentences and put important key words at the end of each clue. If you can’t 
put the word at the end , pause just before it, say it a little bit louder and slower than the rest of the sentence. 
She is a girl. I’ll tell you about her hair. Her hair is long. She has long black hair. She is wearing earrings. Go

AUDITORY SANDWICH: As you say the clues observe the child to see if they are able to identify the face. If they 
are trouble you might need to give additional help. Before you say “Go” show the picture but remind the child and 
parent/caregiver to wait until they hear the word “Go”. Say the clues again and then say “Go”.

EXPECTED OUTCOMES 
• Says some words to describe a person

KEY STRATEGIES
TALK TALK TALK: When it is the child’s turn to give the clues they will probably want to race to pick up the 
matching face or just point to show their parent/caregiver which one it is. You will need to explain the rules of the 
game and model the clues for the child to repeat. Wait. You can’t pick it up. It’s your turn to talk. Don’t show mum. 
Tell mum. It’s a boy. He has a hat. His shirt is blue.

WAIT WAIT AND WAIT SOME MORE: Encourage the parent/caregiver to wait until they hear “Go” before they move to 
pick up the card.

EXPECTED OUTCOMES 
• Identifies characteristics of self that are in common with others.

KEY STRATEGY
AUDITORY HOOKS: Call attention to characteristics in the pictures that are similar to people the child knows. Oh 
Look! He has glasses. The same as your dad. You dad has glasses.
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FACES AND HANDS:  LEVEL 2  THERAPIST NOTES

© Copyright by MED-EL 2017

 RESOURCES 
• Faces and Hands 
L2 A4

• Faces and Hands 
L2 L3 A4 crosses

• Scissors 

 PREPARATION 
Print 3 copies of L2 A4 on to light weight card and cut one up into face cards.
Print 1 copy of the crosses and cut up into squares. 

You are going to play a guessing game to find the same face.
1.  Shuffle the face cards and place face down on the table.
2.  Give a copy of L2 A4 to the child and one to their parent/caregiver and call that

the classroom.
3. Share out the crosses so the child has half and parent/caregiver has half.
4.  Ask the parent/caregiver to take a face card from the pile and begin to describe

it using short sentences. E.g.: She is a girl.
5.  Help the child place the crosses on the faces that it could not be and explain by

saying “Mum can’t have this face. He’s a boy. We need to put a cross on this one
because he is not a girl.”

6.  Have parent/caregiver continue to give clues and help the child place the crosses
on the faces until only one remains and the child can ask: “Is it this face?”

7.  The game then starts over. The child takes a face card from the pile and
describes the face and the parent/caregiver can put the crosses on their
“classroom” picture until only one remains.

 ACTIVITY 

4. Find the Same Face

EXPECTED OUTCOMES 
• Understands descriptions of appearance; e.g. She is a girl. She has long hair.
• Understands ‘not’; e.g. Not wearing glasses.

KEY STRATEGIES
ACOUSTIC HIGHLIGHTING: Use short sentences and put important key words at the end of each clue. If you can’t 
put the word at the end, pause just before it, say it a little bit louder and slower than the rest of the sentence. She 
is a girl. I’ll tell you about her hair. Her hair is long. She has long orange hair. She is wearing earrings.

AUDITORY HOOKS: Use words like "WAIT" and "Hang on!" to grab the child's auditory attention and rephrase the 
clue using 'not'. Mum said she has a girl NOT a boy.

EXPECTED OUTCOMES 
• Describes faces using simple sentences; e.g. She is long hair.

KEY STRATEGIES
TALK TALK TALK: When it is the child’s turn to give the clues they may try to point to show their parent/caregiver 
which one it is. You will need to explain the rules of the game and model the clues for the child to repeat. Wait. It’s 
your turn to talk. Don’t show mum. Tell mum. It’s a boy. His hair is black. He has a yellow hat.

EXPANSION AND EXTENSION: Encourage parent/caregiver to provide the child with an extended language model by 
summarising the clues in as a compound sentence. So you have a boy and he has black hair and a blue shirt.

EXPECTED OUTCOMES 
• Talks about characteristics of self and familiar people that are in common with others.

KEY STRATEGY
AUDITORY HOOKS: Call attention to characteristics in the pictures that are similar to people the child knows. Oh 
Look! He has glasses. The same as your dad. You dad has glasses.
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FACES AND HANDS:  LEVEL 3  THERAPIST NOTES
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 RESOURCES 
• Faces and Hands 
L3 A4

• Faces and Hands 
L2 L3 A4 crosses

• Scissors 

 PREPARATION 
Print 3 copies of L2 A4 on to light weight card and cut one up into face cards.
Print 1 copy of the crosses and cut up into squares. 

You are going to play a guessing game to find the same face.
1. Shuffle the face cards and place face down on the table.
2.  Give a copy of L2 A4 to the child and one to their parent/caregiver and call that

the classroom.
3. Give the crosses to the child for the first game; they will be the listener.
4.  Ask the parent/caregiver to take a face card from the pile and begin to describe.

E.g.: She is a girl.
5.  Help the child place the crosses on the faces that it could not be and explain by

saying “Mum can’t have this face. He’s a boy. We need to put a cross on this one
because he is not a girl.”

6.  Have parent/caregiver continue to give clues and help the child place the crosses
on the faces until only one remains and the child can ask: “Is it this face?”

7.  The game then starts over with the parent/caregiver as the listener.  The child
takes a face card from the pile and describes the face and the parent/caregiver
can put the crosses on their “classroom” picture until only one remains.

 ACTIVITY 

4. Find the Same Face

EXPECTED OUTCOMES 
• Understands descriptions of appearance; e.g. She is a girl. She has long orange hair.
• Understands ‘not’; e.g. Not wearing glasses.

KEY STRATEGIES
AUDITORY MEMORY: As you progress through the clues, repeat the initial clues and add the new one at the end so 
the child will begin to attend to and remember more information. So you know he is a boy…. He is a boy with no 
glasses… He is a boy with no glasses and a blue hat.

SABOTAGE: The faces have some similar characteristics; e.g. There is a boy with orange hair wearing glasses and a 
boy with black hair wearing glasses. This provides you with the opportunity to check the child is attending to all 
the information in the description. It also provides an opportunity for the child to practise clarifying their 
descriptions if you ‘accidentally’ do not remember all the description.

EXPECTED OUTCOMES 
• Describes a face using compound sentences; e.g. She is a girl and she has short brown hair.

KEY STRATEGIES
USE CHOICES: You could model different ways of forming a compound or complex description by using choices. 
Maybe you could give a clue about her hair. You could say She has long wavy hair or you could say she is a girl with 
long curly hair. 

EXPANSION AND EXTENSION: Encourage parent/caregiver to provide the child with an extended language model by 
summarising the clues in as a compound or complex sentence. So you have a boy with black hair and he’s wearing a 
green shirt.

EXPECTED OUTCOMES 
• Talks about characteristics of self and familiar people that are in common with others.

KEY STRATEGY
AUDITORY HOOKS: Call attention to characteristics in the pictures that are similar to people the child knows. Oh 
Look! He has glasses just like your dad wears.



Recommended paper: A4, 250g© Copyright by MED-EL 2017

4. Find the Same Face
FACES AND HANDS L3 A4



Recommended paper: A4, 250g© Copyright by MED-EL 2017

4. Find the Same Face
FACES AND HANDS L2 L3 A4 - CROSSES



MED-EL Offices Worldwide

AMERICAS
Argentina 
medel@medel.com.ar

Canada
officecanada@medel.com 

Colombia
office-colombia@medel.com

Mexico 
office-mexico@medel.com

United States
implants@medelus.com 

ASIA PACIFIC
Australia
office@medel.com.au

China
office@medel.net.cn

Hong Kong 
office@hk.medel.com

India
implants@medel.in

Indonesia
office@id.medel.com

Japan
office-japan@medel.com

 
Malaysia
office@my.medel.com

Philippines
office@ph.medel.com

Singapore
office@sg.medel.com

South Korea
office@kr.medel.com

Thailand
office@th.medel.com

Vietnam
office@vn.medel.com

EMEA
Austria
office@at.medel.com

Belgium
office@be.medel.com

Finland
office@fi.medel.com

France
office@fr.medel.com

Germany
office@medel.de

Italy
ufficio.italia@medel.com

 
Portugal
office@pt.medel.com

Spain
office@es.medel.com

South Africa
customerserviceZA@medel.com

United Arab Emirates
office@ae.medel.com

United Kingdom
customerservices@medel.co.uk

MED-EL Medical Electronics
Fürstenweg 77a | 6020 Innsbruck, Austria | office@medel.com medel.com

26
44

8 
1.

0




